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Plainfield Public Schools 
English Language Arts  

Curriculum Unit 
 

Grade 5th 
Unit of Study 5 
Pacing  5-7 Weeks 
Unit Overview  

In this unit, students will focus on reading informational text and writing a 
research report. By the completion of this unit, students should have a 
better understanding of how to analyze multiple sources of informational 
texts and note similarities and differences in the point of view they 
represent.  Additionally, students will show proficiency in writing an 
informational or explanatory piece which conveys ideas clearly.  After 
working on a variety of activities, the unit will culminate in a final product 
which asks students to use information acquired of the course of the unit 
to create a replica of a Biome.  By the end of this unit, students will have 
completed a core requirement for their writing portfolio (W.5.2). 

 
 
 
 

UNIT STANDARDS 
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COMMON CORE N.J. PRIORITY STANDARDS 
 
Reading Literature: 
RL.5.1    Quote accurately from a text, and make relevant connections when 

explaining what the text says explicitly and when drawing inferences from 
the text. 

 
Reading Informational Text: 
RI.5.6      Analyze multiple accounts of the same event or topic, noting important 

similarities and differences in the point of view they represent. 
RI.5.7      Draw on information from multiple print or digital sources, demonstrating 

the ability to locate an answer to a question quickly or to solve a problem 
efficiently. 

 
Writing: 
W.5.2      Write informative/explanatory texts to examine a topic and convey ideas 

and information clearly. 
W.5.2c    Link ideas within paragraphs and sections of information using words, 

phrases, and clauses (e.g., in contrast, especially). 
W.5.4      Produce clear and coherent writing in which the development and 

organization are appropriate to task, purpose, and audience.  (Grade-
specific expectations for writing types are defined in standards 1-3 above.) 

 
 
 
SUPPORTING STANDARDS 
 
Reading Literature: 
RL.5.7     Analyze how visual and multimedia elements contribute to the meaning, tone, or 

beauty of a text (e.g., graphic novel, multimedia presentation of fiction, folktale, 
myth, and poem). 

RL.5.10   By the end of the year, read and comprehend literature, including stories, 
dramas, and poetry, at the high end of the grades 4-5 text complexity band 
independently and proficiently. 

 
Reading Informational Text: 
 
RL.5.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural 
context, and background knowledge) the treatment of similar themes and topics (e.g., 
opposition of good and evil) and patterns of events (e.g., the quest) in stories, myths, and 
traditional literature from different cultures. 
 
 
RL.5.10. By the end of the year, read and comprehend literature, including stories, 
dramas, and poems at grade level text-complexity or above, with scaffolding as needed. 
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Reading Foundational Skills 
 
RF.5.4     Read with sufficient accuracy and fluency to support comprehension. 
RF.5.4a   Read grade-level text with purpose and understanding. 
RF.5.4c   Use context to confirm or self-correct word recognition and understanding, 

rereading as necessary. 
 
Writing: 
W.5.5      With guidance and support from peers and adults, develop and strengthen 

writing as needed by planning, revising, editing, rewriting, or trying a new 
approach. 

W.5.6      With some guidance and support from adults, use technology, including the 
Internet, to produce and publish writing as well as to interact and collaborate with 
others; demonstrate sufficient command of keyboarding skills to type a minimum 
of two pages in a single sitting. 

 
Speaking and Listening: 
SL.5.5     Include multimedia components (e.g., graphics, sound) and visual displays in 

presentations when appropriate to enhance the development of main ideas or 
themes. 

SL.5.6     Adapt speech to a variety of contexts and tasks, using formal English when 
appropriate to task and situation. 

 
Language: 
L.5.1       Demonstrate command of the conventions of standard English grammar and 

usage when writing or speaking. 
L.5.1c     Use verb tense to convey various times, sequences, states, and conditions. 
L.5.4       Determine or clarify the meaning of unknown and multiple-meaning words and 

phrases based on grade 5 reading and content, choosing flexibly from a range of 
strategies. 

L.5.4c     Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 
print and digital, to find the pronunciation and determine or clarify the precise 
meaning of key words and phrases. 

L.5.6       Acquire and use accurately grade-appropriate general academic and domain-
specific words and phrases, including those that signal contrast, addition, and 
other logical relationships (e.g., however, although, nevertheless, similarly, 
moreover, in addition). 

 
 

“UNWRAPPED” District Power Standards 
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Reading Information: 
RI.5.6    ANALYZE multiple accounts of the same event or topic, NOTING important 

similarities and differences in the point of view they represent. 
 
RI 5.7    DRAW on information from multiple print or digital sources,  

   DEMONSTRATING the ability to locate an answer to a question quickly or 
   to solve a problem efficiently. 
 

Writing: 
 
W.5.2 WRITE informative/explanatory text to EXAMINE a topic and convey ideas 

and information clearly. 
 
 

 
 
 

 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RI.5.6 
ANALYZE 

 
 
 

NOTING 

multiple accounts of the same 
event or topic 
 
 
important similarities and 
differences in the point of view they 
represent. 
 

3,4 

Students Know: 

• An event or topic can be described in various ways by different authors.  
• An author's account of an event or topic is influenced by his or her point of view.  
• Multiple accounts of the same event or topic can share similarities and 

differences based on each author's personal point of view.  

Students Can: 

• Analyze the different points of view used in multiple accounts of the same event 
or topic. 

• Note similarities and differences between multiple accounts of the same event or 
topic.  
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• Explain how an author's point of view affects his or her account of an event or 
topic.  

 

POWER STANDARD: RI.5.7 
DRAW 
 
 
DEMONSTRATING 

from multiple print or digital sources 
 
 
ability to locate an answer to a 
question quickly or to solve a 
problem efficiently 
 

2, 3 
 
 
 

Students Know: 

• To locate informational text in print and digital formats.  
• Strategies to locate answers to questions.  
• Strategies to solve problems. 

Students Can: 

• Identify information from multiple sources.  
• Analyze information for answers to questions or problems.  
• Determine the most effective and efficient method for answering a question. 
• Determine the most effective and efficient method for solving a problem. 
• Demonstrate the ability to answer a question quickly. 
• Demonstrate the ability to solve a problem efficiently. 

 
 

POWER STANDARD: W.5.2 
 
WRITE 
 
EXAMINE 
 
 

 
informative/explanatory text 
 
topic, convey ideas, information 
clearly 
 
 

 
2-3 

 
 
 
 

Students Know: 

• Different organizational structures are used to convey a specific purpose in 
writing. 
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• It is appropriate to use ideas and information correctly with in an organizational 
structure in writing. 

Students Can: 

• Determine when it is appropriate to use new information, prior knowledge, and 
definitions to further develop a topic. 

• Analyze writing to determine where to effectively add new information and prior 
knowledge within an organizational structure to enhance a topic or purpose. 

 
 

 Unit Vocabulary Terms 
“Unwrapped” Power Standards 

Concepts 
Supporting Standards Concepts and 

Other Unit-Specific Terms  
• cause/effect 
• causes 
• convey  
• description 
• motives 
• opinion 
• problem/solution 
• sequential 
• context 
• multiple accounts 
• point of view 
• style 
• analyze 
• determine 
• digital source 
• draw on 
• efficiently 
• informational text 
• integrate 

 

 

Biome 
Ecosystem 
Climate 
Ecology 
Endangered species 
Food web 
Habitat 
Geographic 
Resource 
Temperature 
Classify 
Tundra 
Temperate Deciduous Forest 
Desert 
Tropical Rainforest 

 

 

Essential Questions  Corresponding Big Ideas 
1. Why would an event or topic be 

described in different ways by 
different authors? 
 
 

1. Different points of view among 
numerous authors can result in 
varied accounts of the same event 
or topic 
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2. How can knowing how to 
navigate a variety of resources 
aid in answering questions or 
solving problems? 
 
 

 
3. Why is organizational structure 

as important as the information 
in an informational and 
explanatory text? How can this 
text structure be a strong tool in 
conveying a writer's purpose? 

 
 
 
 

2. Using informational resources 
wisely provides the opportunity for 
efficiently answering questions or 
solving problems. 

 
 

3. Informative/explanatory text allows 
a writer to select appropriate facts 
about a topic and convey them in a 
format that effectively conveys a 
purpose. 

 
 
 
 

 

 

 

 

 

 

Unit Assessments 
 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 
Post-Assessment 

 
 
 

Unit Assessment 
 

Essential Questions Post-Assessment 
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Scoring Guides and Answer Keys 
 

See Unit Assessment Planner 
 

 
 
 
 
 

 

 

 

 

 
Engaging Learning Experiences 

 
Engaging Scenario 

 
Exciting news! Liberty Science Center has just opened a brand new 
section devoted to the study of ecosystems. Visitors will have the 
opportunity to come and learn about the importance of ecosystems and 
how plants and animals depend on each other to survive. As geographers 
study the many ecosystems around the world, many similarities or patterns 
become evident from one ecosystem to another. This allows scientists to 
group ecosystems into categories called biomes. 
 
The Liberty Science Center wants to showcase the components that make 
up a biome. Scientists will select one school, in New Jersey, that has the 
best representational models of biomes. The winning school will receive 
free passes to the Liberty Science Center and be invited to the grand 
opening of “Biomes of the World.”  Are you up for the challenge? 
 

 
 

Performance Task Synopses 
 
TASK 1:  Compare/Contrast Ecosystems Articles 

• Students will read two articles on ecosystems and note similarities 
and differences on the information contained in each. 
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TASK 2:  Biome Research Report 

• Students will use a graphic organizer to compare sources on a 
biome they selected. 

• Using the information gathered from their research, student will write 
an informative report that will explain key information the biome they 
selected. 

 
TASK 3: Create a Model of the Biome 

• Students will create a replica of a biome. 
 
 
 
 

 

Performance Task # 1 
In Detail 

 
Power Standards: 

Reading Information: 

RI.5.6      Analyze multiple accounts of the same event or topic, noting important 
similarities and differences in the point of view they represent. 

RI.5.7      Draw on information from multiple print or digital sources, demonstrating 
the ability to locate an answer to a question quickly or to solve a problem 
efficiently. 

Supporting Standards 

RI.5.9, RI.5.10, RF.5.4a, RF.5.4.c 

 
Task 1 Detailed: 
 
 

• Working with a partner, you will read two different articles on ecosystems. 
(articles may be read online or printed) 

• Use the graphic organizer to record information from each article. 
• Turn and discuss the similarities and differences you found in the articles with 

a partner as well as the following questions: 
 

 Why do you think the author created this text? 
 How do you think the author feels about the topic? 
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 What is the author’s point of view in relation to this topic? 
 What special insights does the author offer? 

 
(You can also add a video for students to use as a comparison. Videos can be found 
under Phase 2 resources) 

 
 
 Select 2 articles on ecosystems to read: 
 

http://www.nhptv.org/natureworks/nwepecosystems.htm 
 
http://www.kidcyber.com.au/topics/ecosystem.htm 
 
http://www.geography4kids.com/files/land_ecosystem.html 
 
http://forest.mtu.edu/kidscorner/ecosystems/definition.html 
 
 

 
 

http://www.nhptv.org/natureworks/nwepecosystems.htm
http://www.kidcyber.com.au/topics/ecosystem.htm
http://www.geography4kids.com/files/land_ecosystem.html
http://forest.mtu.edu/kidscorner/ecosystems/definition.html
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Performance Task # 1 Scoring Guide 

4 3 2 1 

 All “Proficient” 
criteria plus: 
 
 Read 
additional articles 
 
 

� Read 2 articles 
and listed key 
points of each 

� Identified 
similarities of 
both articles 

� Identified 
differences of 
both articles 

� Discussed 
author’s 
purpose and 
point of view 
with a partner 

 Meets 3 of the 
“Proficient” 
criteria  

 Meets fewer 
than 3 “Proficient” 
criteria 
 
 Task to be 
repeated after re-
teaching 

 
 Comments: 
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Interdisciplinary Connections and 
Related Focus Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

Science 
 
5.10.6.A.2 
5.10.6.B.1 
 

 

 Check all those that apply for each task: 
 

×Teamwork and Collaboration 
❑ Initiative and Leadership 
❑Curiosity and Imagination 
❑Innovation and Creativity 
×Critical thinking and Problem Solving 
❑Flexibility and Adaptability 
×Effective Oral and Written Communication 
X Accessing and Analyzing Information 
❑ Other 
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Performance Task # 2 
In Detail 

Power Standards: 

RI.5.6      Analyze multiple accounts of the same event or topic, noting important 
similarities and differences in the point of view they represent. 

RI.5.7      Draw on information from multiple print or digital sources, demonstrating 
the ability to locate an answer to a question quickly or to solve a problem 
efficiently. 

W.5.2      Write informative/explanatory texts to examine a topic and convey ideas 
and information clearly. 

 
Supporting Standards: 
 
W.5.4,W.5.5, W.5.6, RI.5.9, RI.5.10, L.5.1, L.5.4 
 
 
Task 2 Detailed:  Biome Research Report 

 View the Power Point on Biomes to get an understanding of the various types 
around the world (whole class). 

 As you look at the biomes you will decide which biome you would like to 
research. 

Some possible choices include: 
                         Tundra 
                         Temperate Deciduous Forest 
                         Desert 
                         Tropical Rainforest 
 

 You will use at least 2 different sources to locate information on your chosen 
biome.  Use a note-taking chart to jot down information as you research and 
focus on some of the following points: 

 What type of biome are you researching?  
 List all of the locations where your biome can be found.  
 What are some distinctive characteristics of your biome?  
 What is the temperature range of your biome?  
 What is the climate and weather like in your biome?  
 What are some problems that people might encounter that live 

in your biome?  
 What type of plants and trees can be found in your biome?  
 What type of animals can be found in your biome?  

 After you have completed your research organize your information in order to 
write an informative report. Be sure to introduce the topic, group related 
information logically, develop topic with facts, definitions, and details, use 
precise vocabulary, and provide a conclusion. 
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Performance Task # 2 Scoring Guide 

4 3 2 1 

 All “Proficient” 
criteria plus: 
 
Used more than 2 
sources 
 
 Added additional  
    information that   
    strengthened the  
    writing piece. 
 
 Used creativity  
with writing task 

Used to sources to 
analyze information 
 
Introduced the 
topic and grouped 
related information 
logically. 
 
Developed the 
topic with facts, 
definitions, details, 
or other information 
and examples. 
 
 Linked ideas 
within categories of 
information. 
Uses precise 
language and 
specific vocabulary. 
 
 Provided a 
conclusion 
 
 Used correct 
language, 
punctuation, and 
capitalization 
 
 

 Meets 4-5 of the 
“Proficient” criteria 

Meets fewer than 
4 of the “Proficient” 
criteria 
 
 Task to be 
repeated after re-
teaching 

 
 Comments 
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Interdisciplinary Connections and 
Related Focus Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

Technology 
 
8.1.4.A.2  
Create a document with text formatting and 
graphics using a word processing program.                                               

 Check all those that apply for each task: 
 

❑Teamwork and Collaboration 
❑ Initiative and Leadership 
×Curiosity and Imagination 
X Innovation and Creativity 
❑Critical thinking and Problem Solving 
❑Flexibility and Adaptability 
X Effective Oral and Written Communication 
X Accessing and Analyzing Information 
❑ Other 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Performance Task # 3 
In Detail 

 

 

Power Standards: 

RI.5.6, RI.5.7, W.5.2 
 
Supporting Standards: 
W.5.4,W.5.5, W.5.6, RI.5.9, RI.5.10, L.5.1, L.5.4, SL.5.5, SL.5.6 
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Task 3 Detailed: Create a Model of the Biome 
 

• Use the information you researched to create a model of your biome. You may 
make a 3-D (diorama) biome or a poster. 

• Your model should include the following: 
o Replica of the animals (depending on ecosystem) 
o Geographical features  
o All parts should be labeled. 

 
• A written report must accompany display and you must present your model to the 

class. Your presentation should be 5-10 minutes long and should include the 
following: 

 
o Explanation of why you chose the biome 
o A description of the model 
o Benefits of the ecosystem and an overview of the biome 
o Be prepared to answer questions about your biome. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 Scoring Guide 

4 3 2 1 

 All  “Proficient” 
criteria plus: 
 
Creates a diorama  
 

Create a  model of 
a biome 
 
Key details are 
labeled and 
represented in 
model 
 

 Meets 2-3 of the  
“Proficient” criteria 

Meets less than 2 
of the “Proficient” 
criteria 
 
 Task to be 
repeated after re-
teaching 

 
 Comments 
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 Animal life is 
represented 
 
Geographical 
features are evident 
 
   Uses precise 
language and 
specific vocabulary 
when presenting. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Interdisciplinary Connections and 
Related Focus Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

  Check all those that apply for each task: 
 

❑Teamwork and Collaboration 
❑ Initiative and Leadership 
X Curiosity and Imagination 
X Innovation and Creativity 
X Critical thinking and Problem Solving 
❑Flexibility and Adaptability 
❑Effective Oral and Written Communication 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 
X Identifying Similarities and Differences 
X Summarizing and Note-Taking 
❑Reinforcing Effort, Providing Recognition 
❑Homework and Practice 
X Nonlinguistic Representations 
❑Cooperative Learning 
❑Setting Objectives, Providing Feedback 
❑Generating and Testing Hypotheses 
X Cues, Questions, and Advance Organizers 
X Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

❑Teamwork and Collaboration 
❑Initiative and Leadership 
X Curiosity and Imagination 
X Innovation and Creativity 
X Critical thinking and Problem Solving 
❑Flexibility and Adaptability 
X Effective Oral and Written Communication 
X Accessing and Analyzing Information 
❑Other 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

X Accessing and Analyzing Information 
❑ Other 
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Differentiation 
Strategies 
(Additional Supports + 

Enrichment) 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special 

Education 
Students 

Strategies for 
English Language 

Learners 

-Access prior knowledge 
• Ask students what 

they know about the 
topic 

• Present topic-relate 
pictures for students 
to interpret. 

• Provide multiple 
examples to reinforce 
concepts/skills 

 
-Student Engagement 

• Offer choices of 
materials, tools and 
supports. 

• Incorporate 
collaborative work 
groups, as 
appropriate 

• Vary instructional 
supports for students, 
such as scaffolding. 

• Provide learning 
activities based on 
students’ interests, 
readiness and 
learning profiles. 

 
Enrichment: 

• Pick higher level 
books  

• Choose higher level 
guided questions 

 
 
 
Use multimodality resources 
that go beyond print: 

• Images 
• Animation 
• Sound/music 
• Performance 

 
 
 
 
 
 

Tier 1 
-divide instruction into 
shortened segments and 
provide feedback to 
students before moving 
onto the next segment. 
 
-explain clearly each 
academic task and the 
specific criteria needed to 
successfully complete the 
task. 
 
-circulate among students 
and observe and question 
as they are working. 
 
Tier 2 
-adjust and extend time 
as needed. 
 
-use multi-sensory 
techniques to present 
information. 
 
-provide clearly written 
directions and 
instructions in a step-by-
step manner with 
illustrations and use as 
few rods as possible. 
 
Tier 3 
-provide varied texts and 
supplementary materials 
or resources at different 
levels of reading difficulty. 
 
-monitor student 
understanding 
continuously 
 
-explain clearly each 
academic task and the 
specific criteria needed to 
successfully complete the 
task. 
 

-Review I.E.P. to 
develop specific 
interventions and 
strategies for those 
students with 
Special Needs. 
 
-Below are some 
suggestions: 

• Alter the 
environment 
to provide 
low-
distraction 
work areas. 

• Break 
assignment 
into short, 
sequential 
steps. 

• Create a 
safe 
environment 
for learning 
by 
employing 
effective 
motivational 
techniques. 
 
 

-Visual Associations: 
• Vocabulary 

Center. 
• Marzano’s 

Vocabulary with 
squares diagram. 

• Have students 
design and 
interpret graphs. 

• Use visualization 
strategies (e.g., 
exercises using 
imagery). 

• Utilize drawing, 
constructing, 
designing, 
creating, building 
and imagining. 

-Small group instruction 
or work: 

• Allow students to 
talk through a 
task orally. 

• Use 
brainstorming, 
cooperative 
learning, and 
listening 
opportunities. 

• Present new 
information using 
outlines and 
notes 

• Hear thought 
provoking 
questions to 
promote 
interaction. 

• Use graphic 
organizer like 
Photo Frames. 
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Instructional Resources and Materials 
 

Physical Technology-Based 
Using classroom and 
school library: 
 
Use non-fiction books 
about ecosystems and 
biomes 
 
 
Comprehension Tool-
Kit: 
 
Book-Strategy 1 “Monitor 
Comprehension” 
 
Book-Strategy 5 
“Determine Importance”  
 
Science Book: 
“Science: A Closer Look”, 
McGraw-Hill 
 
 
Wonders Resources: 
 
Ecology/Biomes 
 
Literature Anthology 
Unit 1 Camping with the 
President 46-63 
Unit 1 A Walk with Teddy 
64-67 
Unit 1 The Future of 
Transportation 90-93 
Unit 3 Weslandia 198-213 
Unit 3 Plants with a 
Purpose 214-215 
Unit 3 The Story of Snow 
216-231 

The following websites can be used for research: 
 

TASK 1 
Select 2 articles to give to your students to read: 
http://www.nhptv.org/natureworks/nwepecosystems.htm 
http://www.kidcyber.com.au/topics/ecosystem.htm 
http://www.geography4kids.com/files/land_ecosystem.html 
http://forest.mtu.edu/kidscorner/ecosystems/definition.html 
TASK 2 
http://www.jc-
schools.net/Default.asp?PN='AdvancedSearch'&Act='SearchNow' 
(click on BiomesPrj.ppt) 
http://www.ruf.rice.edu/~scilinks/biomes.htm 
(research questions for biome) 
Additional Resources: 
http://www.cotf.edu/ete/modules/msese/earthsysflr/biomes.html 
(information on various ecosystems) 
http://www.mensaforkids.org/lessons/Ecosystems/MFKLessons-
Ecosystems-all.pdf 
(unit on ecosystems with printable resources) 
http://www.ucmp.berkeley.edu/glossary/gloss5/biome/ 
http://teachersfirst.com/lessons/biomes/biomes.cfm 
(student friendly information on biomes) 
 
http://www.kidsgeo.com/geography-for-kids/0164-
ecosystems.php 
Videos on ecosystems: 
http://www.youtube.com/watch?v=WuejxJttBqo 
http://www.youtube.com/watch?v=tQjbqgPxKc0 
http://www.youtube.com/watch?v=aYmdrJWLQ4Y 
 

http://www.nhptv.org/natureworks/nwepecosystems.htm
http://www.kidcyber.com.au/topics/ecosystem.htm
http://www.geography4kids.com/files/land_ecosystem.html
http://forest.mtu.edu/kidscorner/ecosystems/definition.html
http://www.jc-schools.net/Default.asp?PN='AdvancedSearch'&Act='SearchNow
http://www.jc-schools.net/Default.asp?PN='AdvancedSearch'&Act='SearchNow
http://www.ruf.rice.edu/%7Escilinks/biomes.htm
http://www.cotf.edu/ete/modules/msese/earthsysflr/biomes.html
http://www.mensaforkids.org/lessons/Ecosystems/MFKLessons-Ecosystems-all.pdf
http://www.mensaforkids.org/lessons/Ecosystems/MFKLessons-Ecosystems-all.pdf
http://www.ucmp.berkeley.edu/glossary/gloss5/biome/
http://teachersfirst.com/lessons/biomes/biomes.cfm
http://www.kidsgeo.com/geography-for-kids/0164-ecosystems.php
http://www.kidsgeo.com/geography-for-kids/0164-ecosystems.php
http://www.youtube.com/watch?v=WuejxJttBqo
http://www.youtube.com/watch?v=tQjbqgPxKc0
http://www.youtube.com/watch?v=aYmdrJWLQ4Y
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Unit 3 Fibonacci’s 
Amazing Find 232-235 
Unit 3 Winter’s Tail 236-
251 
Unit 4 One Well 320-337 
Unit 4 The Dirt on Dirt 
338-339 
Unit 5 Global Warming 
384-399 
Unit 5 When Volcanoes 
Erupt 400-403 
Unit 5 The Case of the 
Missing Bees 424-427 
Unit 5 Busy Beneficial 
Bees 428-429 
Unit 6 Survival at 40 
Below 468-485 
Unit 6 Planting the Trees 
of Kenya 490-503 
Unit 6 The Park Project 
504-505 
 
Reading/Writing 
Workshop 
Unit 1 A Life in the Woods 
50-59 
Unit 2 Growing in Place: 
The Story of E. Lucy 
Braun 122-131 
Unit 3 Patterns of Change 
194-203 
Unit 3 Gulf Spill 
Superheroes 208-217 
Unit 4 Power from Nature 
280-289 
Unit 5 Forests on Fire 
338-347 
Unit 5 Should Plants and 
Animals from Other 
Places Live Here? 366-
375 
Unit 6 Mysterious Oceans 
410-419 
Unit 6 Words to Save the 
World: The Work of 
Rachel Carson 424-433 
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Lesson Suggestions to Support Tasks 
 

  
• Model how to Turn and Talk and use accountable talk. 
• Model how to take information from two articles and complete a graphic organizer 

showing similarities and differences. 
• Use a video, as a third resource, to present as another opinion about ecosystems. 
• Create a note-taking chart. 
• Model note-taking by using boxes and bullets. 
• Model how to research internet sites. 
• Create a list of safe and approved sites to research (Use websites listed above). 
• Review a mentor text that shows an effective informational writing piece. 
• Model how to use completed a graphic organizer to draft their writing piece. 
• Create a chart on “How to be a Great Presenter” 
• Show students several examples of completed biomes. 

 
 
 
 
 
 
 
 
 
 
 
 

 
Lessons to Support Tasks 
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RI.6 
To distinguish their own point of view from that of the narrator or those of the 
characters and to distinguish their own point of view from that of the author: 

• Define and discuss with students just what point of view (POV) means and entails, 
providing not just written and spoken definitions but also visual illustrations with 
drawings, images, artworks, or film clips. 
 

• Think aloud your POV as you read and then model how you determine the POV from 
the characters or narrator. 
 

• Model how you distinguish your POV from the POV of the text. 
 

• Use graphic organizers (Venn diagrams, two-column notes) to chart personal POV with 
textual POV. 
 

To compare and contrast the POV from which different stories are narrated: 
• Model by reading familiar stories told from another POV (e.g., fairy tales—a few titles 

are Honestly, Red Riding Hood Was Rotten! The Story of Little Red Riding Hood as 
Told by the Wolf and Seriously, Cinderella Is SO ANNOYING! The Story of Cinderella 
as Told by the Wicked Stepmother by Trisha Speed Shaskan), then discuss how the 
different POV changes the meaning. 
 

• Teach that students should determine POV first.  Who is telling the story?  Share books 
and read aloud books that are written from many different characters’ POV. 
 

• Create charts or graphic organizers to compare and contrast the POV of different 
stories. 
 

To compare and contrast first- and third-person narrations: 
• Define and discuss with students the different types of first- and third-person POV, and 

how this notion of POV relates to the narrator or characters.  To clarify these elements 
of POV, students could apply the ideas to previously read stories to show what they 
know before moving onto new ones. 
 

• Have students determine who wrote the text, what did they teach or explain, and how 
does the student think the author feels about the topic. 
 

• Have students identify first- or third- (or second-) person POV whenever they read 
independently. 
 

• Use a variety of websites on the same topic to model compare/contrast of POV. 
 

To describe how a narrator’s or speaker’s POV influences how events are described: 
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• Generate different reasons why an author would explain, describe, or discuss scientific 
procedures and how such explanations relate to questions the author tries to answer. 
 

• Model by using a text for discussion.  Read the text and then ask students about topic, 
narration, author’s intent, the POV, and whether they agree with it.  Continue to ask 
questions and then determine how the answers and the POV influence how events are 
described. 
 

To compare and contrast a firsthand and secondhand account of the same event or 
topic and the differences in focus and information provided: 

• Define and discuss firsthand and secondhand accounts of the same topic.  Using 
examples of each, model how you determine the POV in a firsthand account and 
discuss the focus and then do the same with a secondhand account on the same topic 
(this may be a multiple-day lesson).  Use graphic organizers to organize the similarities 
and differences between the two accounts. 
 

• Continue with the lesson by modeling for students how to write a compare and contrast 
on the two accounts. 
 

• Provide students with firsthand and secondhand accounts and have them highlight and 
annotate key details and what the focus is. 
 

• Use graphic organizers to record this information and then to compare and contrast the 
two accounts. 
 

To analyze multiple accounts of the same event or topic: 
• Model for students what is entailed in comparing multiple accounts on the same topic.  

Think aloud why and how you use key details to analyze the different accounts. 
 

• Demonstrate use of three-column organizers (claims, reasons, and evidence) to 
analyze different accounts on the same event or topic. 
 

• Put a list of words, sentences, or an extended passage on the display, asking students 
to find those words, structures, figures of speech, or other elements that imply a certain 
perspective or indicate the author’s purpose; as an alternative, give students the same 
examples or an extended passage on a handout and ask them to annotate all words 
that reveal POV or purpose, then explain in the margins how they do this. 
 

To help your English language learners, try this: 
• Make connections to students’ cultures or experiences to help explain their different 

POV about some subjects so they get a more personal, concrete grasp of subject. 
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RI.7 
To have students explain how specific aspects of a text’s illustrations contribute to 
what is conveyed by the words in a story or informational text: 

• Explicitly teach the term mood.  Peruse novels for passages that provide palpable 
examples and read them aloud.  Challenge students to describe the atmosphere, or 
mood, and cite specific words and phrases. 
 

• Show a piece of artwork (famous painting or children’s book) and challenge students to 
decide which aspects of the illustration create mood and explain why. 
 

• Have students illustrate a favorite or important part of a story or informational text and 
write a detailed caption describing what’s happening, such as, for example, “This is the 
part when . . .” or “The spider is making a web.” 
 

To have students make connections between the text and a visual or oral presentation: 
• Read aloud a novel or drama for students.  Then watch a film version of it.  Have 

students discern the similarities and differences in how they convey the author’s 
message. 
 

• As you read aloud a short story or poem, have students jot down one side of a paper 
visual words, visual images, colors—what they see in their mind’s eye.  Then have 
them listen to a professional recording of the text, preferably by the author herself.  As 
they listen, have them jot down when/what words conjure visual images on the other 
side. 
 

• Select a scientific process of some kind for which a good short video clip is available.  
Find a high-quality description of the process in a written text.  As a class or in small 
groups, have students analyze each presentation and discuss how information is 
conveyed in each. 
 

To teach students to analyze how visual and multimedia elements contribute to the 
meaning, tone, or beauty of a text: 

• Demonstrate for students how you “read” visual and multimedia elements in the context 
of reading.  Think aloud your behaviors (e.g., glancing at images before reading; gazing 
at one in particular after reading the part it depicts; analyzing a photograph like a 
detective to discover every bit of information it imparts).  Think aloud your responses 
(e.g., “Wow, I pictured the character’s face differently” or “When I read about the 
Comanche migration in the 1700s, I didn’t really grasp its import, but seeing this map of 
all the Southern Plains helps me get it.”). 
 
 

To use information gained from illustrations and words in a text (e.g., maps and 
photographs) to demonstrate understanding: 
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• Provide students with informational text.  Pose questions for them that can be 
answered by drawing on information from the text and the illustrations, maps, and 
graphs. 
 

• Collect a wide assortment of informational texts with photographs, maps, and other 
visuals.  Have students write on sticky notes how the illustration or map adds meaning, 
and then place their sticky note directly on the illustration.  Share their thinking in 
groups, with partners, or with you in a conference. 
 

• Provide students with a key question or topic and then identify a set of websites to 
browse.  Working independently or in groups, students determine which website had 
the best illustrations, maps, or photographs (or oral). 

 
To interpret information presented visually, orally, or quantitatively (e.g., in charts, 
graphs, diagrams, timelines, animations, or interactive elements on webpages) and 
explain how the information contributes to an understanding of the text: 

• Explicitly teach what visual elements are in informational text and how they help the 
reader build meaning.  Start a class chart that names text features—with pictures and 
examples attached. 
 

• After reading a text on a particular subject, have students use digital sources—
websites, blogs, podcasts, and videos, and so on about the same topic and then 
explain how the information presented in this different format helps to understand the 
text at a deeper level. 
 

To draw on information from multiple print or digital sources: 
• Give a question to students and then provide them with a graphic organizer divided into 

two columns—one for “print” and one for “digital source.”  Have students find the 
answer to the question using both print and digital sources and recording their answers 
on the organizer. 

 
To help your English language learners, try this: 

• Have students use sticky notes to place on illustrations where the illustrations help 
them understand a vocabulary word.  Confer with individual students so they can 
explain their thinking. 

 
W.2 
To introduce students to informative/explanatory texts: 

• Provide numerous examples of published informative/explanatory texts and also 
access via technology to informative/explanatory writing.  Call attention to the 
introductions, key ideas or points, organization, graphics, and endings.  This will give 
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you opportunities to acquaint students with the genre and identify features of 
informative/explanatory text. 
 

• Discuss the expectations of this type of writing and the different formats. 
 

• Show students a range of writing samples so they see what it is that you want them to 
do. 
 

• Give student a copy of a sample text and, if possible, display it on a screen so you can 
annotate portions of it while discussing the text’s relevant features. 
 

• Have students use sticky notes or annotate a sample text as they determine relevant 
features. 
 

• Bring in content-area texts to use as models of informative/explanatory texts. 
 

• As you read informative/explanatory texts aloud, ask students to try to determine the 
author’s purpose in writing the piece.  Make a chart (that you will later post in the 
classroom and add to throughout the year) listing what students have determined 
various authors’ purposes for writing to be. 
 

To format and integrate illustrations, headings, and multimedia into the texts: 
• Explore examples of illustrations, headings, charts, and so on with the class.  Create 

charts of all the options to add to their pieces. 
 

• Offer direct instruction to the whole class or a smaller group of students who need to 
learn how to use those features of the word processor or other software applications. 
 

• Provide time for students to practice these skills and share. 
 

To develop their topic with details, examples, and information: 
• Model for students how to choose a topic and add details. 

 
• Model how to write and use categories and headings. 

 
• Provide graphic organizers, information maps, outlines, and so on to help students 

organize their thinking. 
 

• Practice together writing a topic on a sheet of chart paper, then have students generate 
details, examples, and information on sticky notes.  Place these on the chart paper and 
move them to group relevant facts together. 
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• Have students practice doing this independently with their own topic on their own 
paper. 
 

• Work directly with them to generate ideas and gather evidence, data, examples, or 
other content; then develop with them criteria for how to evaluate and choose the best 
of the bunch to work into their writing. 
 

To have students use linking words, phrases, and clauses to link ideas and create 
cohesion: 

• Give students a copy of a sample text and highlight the linking words, phrases, and 
clauses.  Annotate how these help create cohesion. 
 

• Generate with students a list of linking words, phrases, or clauses. 
 

• Have students go through their papers once they have a complete draft and highlight 
their linking words. 
 

To help students use precise language and academic vocabulary: 
• Direct them to circle any words in their papers that are abstract, too general, or 

otherwise ineffective; then have them replace weaker words or phrases. 
 

• Generate with the class words they might or should use when writing about a specific 
subject, procedure, event, or person. 
 

To help students provide a concluding statement or section: 
• Model how to write a conclusion in front of the class. 

 
• Share published writing with students and determine how authors conclude their 

pieces. 
 

• Create a list of ways authors conclude informative/explanatory texts and have students 
choose from that list. 
 

• Have students practice writing a variety of conclusions for their text. 
 

To help your English language learners, try this: 
• Allow students to draw or illustrate facts and details about their topic and label these.  

Then provide predictable frames for the student to continue to add details (e.g., 
Elephants live…Elephants eat…Elephants look like…). 
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